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Desk	Research		
1. Early	school	leaving	in	Hungary	

 

In Hungary one of the main achievement of the communist regime – even if it is hard to admit – 

was to decrease illiteracy to very low levels. Hungary has achieved that about 98% of all pupils 

finishes primary school (Martonfi, 2014). However when it comes to Early School Leaving (ESL) 

data, Hungary is in a much more ambivalent situation. 

In Hungary the number of early school leavers is 11,4% as of 2014. This is a small decrease to 

2013 data (11,8), which was however a little bit higher than in the previous year. With this data 

Hungary is around EU average, but in the last third of EU members. 

 

 
 

The problem is not with the rate itself, but with the trend. As the next chart shows (Mártonfi, 

2014), while in the EU as all, early school leaving is linearly decreasing, in Hungary there is either 

a stagnation, or rather a waving (Source: Central Statistics Office), but actually there is a trend of 

increase. 
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1. Figure: Early school leaving in Hungary between 2003-2015, Central Statistics Office 

 
According to a working paper of the EU actually as of 2013 it was only Hungary in all EU having 

an increasing trend of ESL. As it is seen at the above chart, there was a small decrease in 2014, 

but again an increase in 2015. All in all there is an 0,8% increase since the lowest ESL point in 

2010. 

While the factors behind ESL itself is going to be analysed later, this trend also needs some 

analysis. Mártonfi states that trends in ESL are usually marked with educational policy, and the 

educational policy in Hungary has seen a dramatic change since 2010. There is a drastic 

decrease of financing of education in ratio of GDP as well in real terms. According to national 

statistics, the country has spent about 3,3% of its GDP on pre and primary education while only 

0,6% in 2013 (no fresher data is available). The total governmental spending on education 

decreased from 11,2% in 2010 to 9,5% in 2013, which means billions of Hungarian forints.  

 

2.	Hungarian	factors	behind	ESL	
 

There is a difference between men and women in regard of early school leaving, but there is an 

even bigger difference between Hungarian regions. As the below figure shows (source: Central  
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Statics Office) the lowest level of ESL (red line) is in Central Hungary (where the capital is 

located), while in Northern Hungary it reaches the level of 18,8% (even more than 20% for 

males). 

 

 

 
2. Figure: Early school leaving according to Hungarian regions: female (pink) male (orange) and 

sum (red) 

 
This differences shows a close correlation of the economic development level of the specific 

region. According to the Hungarian Government background study on ESL the most important 

factor of school dropout is economical background, and those regions where ESL rates are 

higher are the most deprived regions in Hungary. 

There is an even more visible difference according to ethnic backgrounds. In Hungary the most 

deprived minority is Roma, of whom 77,7% has only primary level education while the national 

average is 24,6. Less than 1% of Roma people has diploma, while its rate in average population 

is 18,4% (European Commission, 2015). While about 6% of the Hungarian population is of Roma 

origin, and because of their higher fertility rate than of the main population, this ratio can be 

around 12% in the younger generation, however there are no exact data about it, as ethnic origin 

is not recorded in schools. 

The general reason behind higher ESL rate for Roma youngsters can be found in their social-

economical background. Roma people are considered as the most economically deprived social 
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group in the country.  Economic deprivation and also the very low level of education of parents is 

inherited through generations. Kertesi and Kezdi in their research report (Kertesi-Kezdi, 2009) 

state that in the 8th grade (last grade of primary education), the average grade of Roma pupils is 

about 0,5 less than of non-Romas (in a 1-5 scale). This is already a high number, but not as high 

as to justify that only 8% of the whole Roma children who finishes primary schools, go further to 

general high school (“gymnasium”), while another 8% fall out already at this stage from 

education, and 58% studies further in vocational schools which gives no secondary “maturity” 

exam (which is needed for higher education). About third of those remaining, who go to 

secondary vocational school changes to these non-degree vocational schools by the 10th grade, 

which decreases further their life chances. 

 
Kertesi and Kezdi (2009) based on replies of a large-number long-term research of young people 

has identified the following main reasons behind school dropout: 

Causes Roma 

Non-

Roma difference 

Missed too much lessons because of 

"other" reasons 43 24 19 

Bad grades 41 36 5 

Felt there is no sense in studying 34 30 4 

Wanted to live more freely 29 24 5 

Become pregnant, married or started 

to have family 23 9 14 

Wanted to work 19 29 -10 

Was sent away from school for some 

reasons 15 15 0 

Was expelled for bad behaviour 14 7 7 

Missed too much lessons because of 

sickness 13 11 2 

The school costed too much for the 

family 9 16 -7 

The school was too far away, too 

much travel 7 8 -1 
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The family needed help (within the 

house, with siblings) 6 10 -4 

Divorce or conflict in the family 5 4 1 
 

3. Figure: Reasons for leaving school, results of life carrier longitudional research, % of 

respondents, multiple answers available, Kertesi-Kezdi, 2009 p.357 

As it can be seen the main reason for ESL in both ethnic groups is that school is not attractive 

and young people (who drop out) don’t feel they gain anything from education, and this is also 

reflected in their bad results. However a much larger number of Roma youngsters leave schools 

because of starting a family (mainly women).  While in Hungary in average there are more male 

early school leavers than females, the National Strategy of ESL states that among Roma 

population the most endangered strata is young female Roma students, because culturally they 

are expected to get married and have children at very early age. 

The change in the educational law in 2011 decreased the age of compulsory education to 16 

from 18. While there are no published research reports yet available, according to the Ministry of 

Interiors’ data there are 36.000 “public workers”1in the age group of 18-24, most of whom are 

most probably Roma children without proper education. Martonfi, in an interview in January 2016 

has reported about his ongoing research, that a high number of Roma children are taken from 

school at age 16 in order to be sent to “public work” and earn money (even if very small amount) 

for the impoverished family, so most probably the number on that line of reasons have changed 

since the Kertesi-Kezdi research.  

Before that (so at the time of the cited report), work – at least legal work – was not really 

considered a real option for school leaving as Roma people tend to get disadvantaged in the 

workforce market, and they usually live at places with much less work opportunities. Illegal work 

(or even criminal work) would go under the “other reasons” assumedly. Several times parents 

also discourage education for their children in poor families that can be also part of “other 

reasons”. 

 

                                                
1	Public	workers	are	paid	by	the	state,	work	usually	for	local	governments	in	non-qualified	position	for	a	decreased	salary	of	
about	60%	of	the	minimal	age	(about	170	EUR	per	month	for	full-time	jobs),	instead	of	getting	provided	public	benefits	or	
support.	
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3.	Emotional	intelligence	and	Early	School	Leaving	–	existing	programmes	
 

“Bridge” Programme 
This programme is available for those pupils, who a) either finished primary school but was not 

accepted to any secondary schools b) or are at least age of 15 and haven’t finished primary 

school. This special programme contains elements to increase the self-awareness and self-

confidence of pupils in order to integrate them back to education. 

“Tanoda” Afterschool Programme 
There is a special afterschool programme financed from European Union ESF funds, which 

provides extra after school help for those with economically deprived background. All “tanoda”-s 

are different, and their programme depends on the organizer. Therefore there are some, where 

elements of emotional education is included in the curriculum. 

“Mentor” programmes 
For talented children – some of whom are also threatened with ESL – there are an increasing 

number of talent-development programmes. The new training courses for Mentors for Talented 

Children already targets the development of emotional intelligence of young people. 

Ethics subject 
The newly compulsory subject of ethics in its goals also very much targets emotional intelligence 

development issues: values, moral, connection to others, decision between what is good and 

what is not. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Part of the information regarding the international field are collected in the common international research. 
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Online	Questionnaire	Results	
 

Total answers collected: 104 
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As far as you remember, was Emotional Education part 
of your initial teacher education?	(104	answers)	
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Not	Sure	
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2. Please choose the following scale that describes your situation as far as 
Emotional Education is concerned: 
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3. Please use the following scale to indicate how much you agree with the 
following statements: 
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4. Please use the following scale ( 5  - Strongly Agree; 1 – Strongly disagree) to give more 
information on who you feel is most responsible for Emotional Education:* 
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5. How	much	do	you	think	the	following	competences	is	part	of	the	Emotional	Intelligence?		1-	

not	at	all	>	5	very	much:	
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6.	Are	there	any	Emotional	Education-related	learning	outcomes/competences	in	your	school	

curriculum	(the	one	that	guides	your	own	teaching)?	
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8.	 Please	 choose	 the	 best	 statement	 defining	 the	 current	 situation	 regarding	 Early	 School	

Leaving	in	the	school	that	you	currently	teach:	

	

 
 

9. Please	choose	the	best	statement	about	your	students	who	you	currently	teach:	
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10.	Please	use	the	following	scale	to	define	the	(top)	factors	contributing	the	most	to	early	

school	leaving/	school	drop-out	in	your	region:	
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Personal	Information:	

Gender:	
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The	level	of	formal	education	you	have	completed:	

	
	

1. I	teach:	

	

	

0	

21	

80	

3	

(104	answers)	

a.	High	school	and/or	some	college	
courses	

b.	Bachelor's	degree	

c.	Master’s	degree	

d.	Doctoral	degree	or	equivalent	
(Ph.D.,	Ed.D.	,	J.D.,	M.D.)	

31	

1	

0	

6	

19	

2	

19	

12	

25	

14	
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k.	Other	

j.	Technical	subjects	

i.	Religious	educaeon	

h.	Grade	teacher	

g.	Foreign	language	

f.	Sports	

e.	Arts	

d.	Social	studies	(history,	economics,	psychology,	civic	

c.	Science	(physics,	chemistry,	biology)	

b.	Mathemaecs	

a.	Language	&	literature	

	
	Subjects	(104	answers)	
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2. I	have	been	teaching	for:	

	
	

3. Type	of	current	school:	

	
	

	

	

3	 6	

19	

76	

	(104	answers)	

Up	to	3	years	

3-6	years	

7-15	years	

Over	15	years	

5	

27	

0	

36	

36	

(104	answers)	

Pre-Primary	

Primary	

Lower	Secondary	

Secondary	

High	School	
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4. How	many	students	does	your	school	have?	

	

	
	

	

	

5. Your	school	is	(maintained	by):	

	

	

29	

35	

35	

5	

How	many	students		
does	your	school	have?	(104	answers)	

<250	

250-500	

500-1000	

1000>	

69	

26	

9	

Is	it	your	school:	(104	answers)	

Public	

Private	

Church	
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Analysis	of	Online	Questionnaires	
	

1. Background	information	
 

Altogether there were 104 people answering the questionnaire.  

Out of those 20 people gave their name. 

With the exception of 1 Romanian respondent, all people answering was from Hungary. 

82.7% of respondents were female (86 people), whereas only 17.3% of them were male (18 

people). (This represents the gender ratio in schools in Hungary) 

The majority of the respondents had an MA degree (76,9%, 80 people), 20.2% of them (21 

people) had a BA degree and 2.9% of them (3 people) had a PhD. None of the participants had 

lower level of education than BA degree as their highest completed course. (In Hungary a BA is 

required for nursery school and 1-4 grade, and an MA for 5-12 grades) 

As for the subjects the respondents teach, we had 11 options, that are the most common 

subjects in Hungary: Hungarian language and literature, Mathematics, Sciences, Humanities, 

Arts, PE, Foreign language, Grade school teacher, Religion, Science-Engineering, Other. The 

single most common answer was Sciences (24%, 25 people), followed closely by Hungarian 

language and literature (21%, 22 people). In the middle range there were two subjects (Arts and 

Foreign languages) both 18.3% (19 people), 13.5% (14 people) of them teach Mathematics and 

11.5% (12 people) Humanities. In the lower range was Grade-school teachers (5.8%, 6 people), 

PE (1.9%, 2 people) and Science-Engineering (1%, 1person). None of the respondents teach 

Religion. Also, 29.8% (31 people) answered “Other”, these included for example Folk-studies, 

Nursery teachers or Entrepreneurship. 

Regarding how long the respondents have been teaching for, we can say that the great majority 

is a well-experienced teacher. The majority (73.1%, 76 people) answered “more than 15 years”, 

the second most common answer (18.3%, 19 people) was between 7 and 15 years. There were 

6 people (5.8%) who has been teaching for 3-6 years, and only 3 people (2.9%) for less than 3 

years. (This shows the biggest challenge of Hungarian school system: there are less and less 
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young people starting to work to school, and the average age of teachers is quickly increasing. 

The rate of beginner teachers of schools is under 1% of all teachers according to statistics) 

The participants are from several different schools and institutions, ranging from art schools, 

through public and private nurseries, primary schools and high schools to vocational schools. 

There were also some schools focusing on students with disadvantages and private teaching 

institutions. 

Most of them (34.6%, 36 schools) of them were high schools, 26% (27) of them were vocational 

secondary schools and also 26% of them (27 schools) were primary schools. Another 8.7% (9 

schools) were vocational schools and 4.8% of them (5 kindergartens) were kindergartens. 

Regarding the size of the institutions, there was a more or less equal distribution among the 

categories of between 500 and 1000 students (33.7%, 35 schools), between 250 and 500 

students (33.7%, 35 schools) and less than 250 students (27.9%, 29 schools). However there 

were only 5 schools (4.8%) that had more than 1000 students. 

Finally regarding the type of the schools, the majority of them (66.3%, 69 schools) are public 

schools maintained by the State, a quarter of them (25%, 26 schools) are private institutions and 

also 8.7% of them (9 schools) are maintained by the Church. (This shows a clear difference from 

national average: in Hungary according to statistics, 13% is maintained by the Church, 10% is 

private, and 77% is public). 

 

2. How	do	the	teachers	conceptualize	the	Emotional	Education	in	your	country	?	
  

Regarding what the teachers think about emotional education, they were almost unanimous in 
two statements: that it is an important part of all teachers’ work (98% of them answered with 5 
or 4) and that it supports the performance of the pupils (97% answered 5 or 4). They also 
seemed to agree with the following statements (answered with 5 or 4): emotional distress 
causes learning difficulties – 88%, the role of the school is to provide education that 
results in healthy individuals – 86%, EE contributes to prevent drop-out – 85%, EE is an 
important part of the head teacher’s work – 84%, it is the school’s role to provide 
education that results in emotionally healthy individuals – 84%, emotions and dealing with 
emotions should be dealt within the family – 77%. There was only one statement, with what 
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the majority of the respondents did not agree: EE should be dealt with out-of-class period – 
only 21% of them agreed with that, whereas 58% of them didn’t agree (answered 2 or 1). 

Generally they also agreed with all of the listed competencies being part of emotional 
intelligence: the lowest percentage of agreeing (answering with 5 or 4) being 76% for “Listening 
actively” the highest being 99% agreeing with “Recognising emotions in self and others”. 
There were five competences that got more than 10 answers in the middle range (answering 3): 
Listening actively, Communicating accurately and clearly, Setting positive and realistic 
goals, Cooperating, Working effectively in groups – indicating that these five competences 
are the most questionable as being part of emotional intelligence according to the respondents. 

When asked if EE was part of the initial teachers’ education, more than half of the participants 
answered “No” (54,8%, 57 people), and only a bit more than one third of them answered with 
“Yes” (35,6%, 37 people). 9,6% (10 people) didn’t know or remember. So we can conclude, that 
the majority of the teachers don’t study EE as their curriculum. 

As a conclusion, we can say that even though the majority of the participants didn’t have EE in 
their curriculum, they do think that it is part of the teacher’s and the school’s role to educate in a 
way that results in emotionally healthy individuals. They also agree that EE can help pupils’ 
performance and reduce drop-out. Similarly, they agreed with most of the listed competences as 
being part of Emotional Intelligence. 

 

3. To	what	extent	the	teachers	think	that	Emotional	Education	is	part	of	their	role?	
	

Regarding what the respondents think about their role in EE, the results show an interesting 
pattern: the majority of the participants were confident that they do their best to provide EE to 
their students (73%, 76 people answered 5 or 4) and connected to this 92% of them (96 people) 
didn’t agree with the statement that EE is not a part of their job (answered 2 or 1). Although 
when asked about completing an EE course recently and whether they intend to attend one in the 
future (statements b, c, d, e, f), the majority of them didn’t agree with these statements (those 
answering with 2 or 1 ranging from 70% to 79%), with the only exception of statement ‘d’ (“I 
haven’t participated in a professional programme in Emotional Education, but I’d like to do 
so in the near future.”) – as with this statement 53% of them agreed (answering 5 or 4) and 
34% of them didn’t agree (answering 2 or 1), so the answers were distributed more evenly. So 
we can see a trend, that the teachers do think it’s their role to teach EE, but most of them haven’t 
participated in a course about it, but also most them are at least not against completing such a 
course. This means that the teachers probably do care about teaching EE to their pupils, but with 
the lack of formal education in that field, they are following their own ideas and do what they can  
- but they would welcome a course to help them. 
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The answers from question 3 backs up these conclusions, as (already mentioned above) the 
respondents mostly agreed that EE is a part of all teachers’ work, as well as it is the schools’ role. 

The distribution of the answers to question 4 (who is being responsible for EE) also shows a very 
interesting pattern: the respondents almost unanimously agreed that the families are responsible 
for it (90% answering 5!), then kindergardens (52% answering 4, whereas only 25% answering 
5 and 23% answering 3)) and schools (54% answering 4 and 31% answering 3) seem to be the 
second most important platform for EE. The government however is thought to be less 
responsible for EE, though the answers are more evenly distributed than the previous entities 
(31% answering 3, 27% answering 2 and 22% answering 1). 

So we can conclude that participants think the family is the main entity to teach EE, but also the 
kindergardens and the schools are playing a major role in it. According to this they do feel 
responsible for teaching it to their pupils, even though most of them haven’t completed a formal 
course about it. 

 

4. How	the	teachers	think	that	they	can	support	Emotional	Education?	

 

57.7% (60 people) of the participants responded that they do have EE-related learning 
outcomes/competences in their school curriculum and only 26% (27 people) didn’t have such 
learning outcome (16.3% didn’t know if they have or not). 

Most commonly they mentioned interpersonal competences like cooperating, working 
effectively in groups (both 17 mentions), communicating accurately and clearly (12 
mentions) or managing conflict non-violently (10 mentions). The most common (partly) 
intrapersonal competence was recognising emotions in self and others, 11 people mentioned 
it. 

As mentioned above, it is clear from the answers to question 2, that the teachers generally feel 
responsible for teaching EE to their pupils (even though most of them haven’t had a formal 
course about it) and they think the school’s role is to provide opportunities to help students 
become mentally healthy individuals. But even they think so, only a bit more than half of them 
said that they have EE-related learning outcomes/competences in their curricula. Out of these 60 
cases, where there are declared learning outcomes, the most common ones are interpersonal 
competences. Clearly the schools seem to focus on how people can love together/next to each 
other, and there is less focus on intrapersonal competences. 
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5. Early	School	Leaving:	how	much	are	teachers	aware	of	the	phenomenon?	
 

Almost half of the respondents (49%) stated their school is not affected gravely by ESL and 
only a very few student drop out, whereas only quarter of them (25%) said that a significant 
number of students drop out (which is still a great number!). 13.5% said that it is not an issue 
in their school and 12.5% didn’t know about the situation. It means that most of the teachers are 
aware of the phenomenon, but only a quarter of them are affected by it gravely (it needs to be 
noted though, that the different regions in the country are affected in significantly different 
measures – see the desk research). 

Regarding the students the respondents teach, the distribution of the answers was quite well-
spread. 34.6% said that their current students are about the same as the average student in 
their region, 28.8% think they are better than average and 15.4% think that they perform less 
well than the average. 11.5% of them couldn’t tell how well their students perform compared to 
others, and 9.6% doesn’t care about this issue. So most of them (78.8%) are aware of their 
students’ performance level, and regarding the performance level, they were well-distributed. 

 

6. What	emotional	factors	the	teachers	feel	contribute	to	ESL?	

 

Even though many of the previous questions received answers pointing to the ‘common’ 

understanding among the teachers (there was a peak in the answers), the answers to the 

question regarding the factors behind ESL are much more widely spread, there is not one 

statement with which at least half of the respondents would agree on the same level. This can be 

due to either not being really aware of the situation as it is not a problem that most teacher face 

and therefore the literature behind this issue is not well-known, or simply that it is much less 

straightforward and there is much more room for opinions about this issue than EE. This is also 

an evidence for the need of working with this issue. 

There were 3 statements the respondents more or less agreed (answering 5 or 4): students come 

from an unsupportive family background (72%), they are unwilling to make an effort to succeed 

(61%) and that they are not being able to keep up with requirements (51%). With two statements 

the majority of the respondents didn’t agree: that the family cannot afford to keep the student in 

education (76%), and that the students and/or their family feel that the student is not welcomed in 

the school (62%). These results show that the teachers more or less think that the reasons 
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behind ESL are more personal than objective (unsupportive, unwilling to make an effort as 

opposed to no being able to afford education). 

Regarding the emotional factors (statements c, d and g) there was not a clear conclusion. For 

statement “c” (“The student is unhappy in school.”) the distribution of the answers were nearly 

even (36% agree, 30% is in the middle and 34% disagree). With statement “d” (“The student is 

unwilling to make an effort to succeed.”) the majority agreed (61%) but with statement “g” (The 

student and/or his/her family feel the school does not welcome the student.”) the majority didn’t 

agree (62%). So we can say the teachers don’t have a common opinion regarding the emotional 

factors behind ESL. 

But if we go back to question 2 and see what the teachers thought about EE-s role, we see a 

much clearer picture: they mostly agree with all three statements regarding EE-s connection to 

drop out/performance: “EE supports improved learning performance of pupils.” – 88% agree, 

“Emotional Distress causes learning difficulties.” – 69% agree and “Emotional education 

contributes to prevent drop-out of pupils.” – 68% agree. 

 Factoring all these information, we can say that ESL is an issue with much less straightforward 

information among the teachers and therefore there is not a clear agreement among them about 

it. Though they tend to think the reasons behind it are more on a personal level and therefore 

loosely connected to the emotional state of the student. Also, when approaching the issue from 

the perspective of EE, they do see the connection between EE and performance/drop out. 
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Conclusions and recommendations 
 

As a conclusion we can say that the respondents generally agreed that the listed the 
competences are being part of Emotional Intelligence. They think that it is mainly the family’s role 
to emotionally educate their children, but they feel that kindergartens and schools also play a 
major role in it – and according to this, they personally feel responsible for educating their pupils.  

Most of them feel they more or less do their best to provide EE to their students, even though it is 
not general that they had any formal course about it, so they are following their ow ideas instead 
of a curricula regarding this matter. 

Regarding the school-level in EE, only half of the participants stated that their school has EE-
related learning outcomes, and they are mostly focused on interpersonal skills, such as 
cooperation, communication or non-violent conflict-resolution – so the intrapersonal aspects of 
emotional intelligence don’t get much attention. 

The teachers are generally aware of the phenomenon of drop-out and early school leaving, but 
only a quarter of their schools are affected by it gravely. It seems that there is not a clear 
understanding among the respondents about the reasons behind ESL – most probably because 
there is less straightforward information about it widespread. Mostly the respondents feel that the 
reasons behind it are more personal than objective, but there is not a clear agreement among 
them about certain emotional factors being the root of the problem. Though when approaching 
the issue from the viewpoint of EE, they do see a connection between the two. 

There are two major conclusion of this questionnaire we can focus in our work later on.  

One is that most teachers haven’t completed any (semi)formal course about emotional education, 
though they clearly think it is their (and the institution’s) role to emotionally educate the students. 
So clearly there is a need for such courses, so the teachers could feel more supported when it 
comes to EE and could have some concrete tools to use. 

The other conclusion is that there is not a clear understanding about the emotional reasons 
behind ESL among the teachers. So we can spread our understanding of the connection 
between EE and ESL, to make it clear that EE is not important only in terms of subjective, but 
also on an objective level. 
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Analysis	Of	Interviews	
	

In April and May of 2016, we have conducted 10 interviews with education-experts, from several 

different fields of education, from several parts of the country. 

 

We had 2 ‘focus groups’: 

● with two school-psychologists 

o one working in a primary school maintained by the state, nearby Budapest 

o one working in a secondary school maintained by the church in Budapest 

● with three pedagogy-students, members of a special college 

 

We had 8 individual interviews: 

● with a kindergarten-teacher (working in North-East of Hungary, a deprived area of the 

country) 

● with three primary school teachers  

o one with the experience of working with children of deprived background 

o one working in Budapest, with a high percentage of Roma students 

o one working in North-East of Hungary, with a high percentage of Roma students 

● with a teacher trainer (working in Budapest) 

● with a university teacher (working in Budapest) 

● with the head of an association for alternative schools (working in Budapest) 

● with a special education/corrective pedagogy assistant (working with disabled children) 
 

MAIN 
THEME 

SUB 
THEME 

WORD/ PHRASE FREQUENCY 
 

Quote from the interviewee 

 
 
 
 
 

 
Definition 

basic socialization 10 eg. “It is associated with 
socialization.” 

 
expressing 

10 eg. “Make a child aware, teach 
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EMOTIONAL 
EDUCATION 

emotions him/her how to recognize and 
express what he/she feels.” 

 
recognize emotions 

6 

 
emotional 
awareness 

6 

 
enhancing 
emotional 
intelligence 

2 eg. “Mainly it means 
enhancing emotional 
intelligence.” 

 
being congruent 
when dealing with 
children 

1 “When we are dealing with 
children, we have to behave in 
a congruent way.” 

 
being able to talk 
about taboos 
(grieving, sex, 
religion, etc.) 

 
1 

 
“And support the grieving 
process. … If a child loses 
someone, it is worth dealing 
with it.” 

 
this phrase doesn’t 
exist 

1 “It doesn’t exist.” 

 
understand the 
emotional effects of 
poverty 

1 “We have to understand 
emotional consequences of 
poverty as well.” 

Emotional 
Education 
Outcomes 

empathy 10 eg. “For me it means when I 
can practice empathy, and 
understand the other person…” 

 
expressing 
emotions 
adequately 

10 eg. “…and that he/she can 
formulate, what it is that 
he/she is feeling.” 

 
recognizing 
emotions of others  

7 eg. “…that he/she could 
recognize his/her own and 
other’s needs and behave 
according to that.” 

 
being aware of own 

6 
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emotions 

 
managing emotions 
and frustration 

6 eg. “I see often that managing 
frustration is difficult. …we 
need to teach techniques to 
the children so they can calm 
themselves down.” 

 
self-awareness 

6 eg. “…part of it is the child’s 
self-awareness.” 

 
manage conflicts 

5 eg. “We often understand rules 
through conflicts.” 

 
ability to love 

3 eg. “Love for sure – that there 
are many different ways to 
love…” 

 
being aware of 
physical feelings  

2 eg. “…to learn to be aware of 
bodily sensations.” 

 
differentiate 
between emotions 

2 eg. “Love, for example, also 
has unimaginably different 
shades, and we have to learn 
that it is not an exact thing.” 

 
 
Roles of 

the 
institutions 

ensuring a trusting 
atmosphere in the 
school 

10 eg. “To create a stable, safe, 
accepting environment.” 

 
get the family to co-
operate 

10 eg. “The teacher has to involve 
the parents as well, tell them 
what the school is doing.” 

 
provide good role 
models (have 
teachers who are 
mentally healthy 
and are on a high 
level of emotional 
intelligence 
themselves) 

10 eg. “There should be mentally 
healthy and emotionally 
intelligent teachers who work 
with the children, who train 
themselves all the time...” 
“The most important tool is 
through personal example... 
they can see the good example 
day by day.” 

 
provide personal 
attention to 
children, respect 

9 eg. “Well, the students’ 
emotions should be respected, 
not destroyed. In huge classes 
there is not even a chance to 
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them get to know them; nor what 
emotional responses they give 
to certain happenings. The 
teachers are not even 
interested in them.” 
“...to find the key to each 
child.” 

 
assisting in solving 
conflicts among the 
children 

8 eg. “For example when there is 
a conflict among the children, 
the school shouldn’t 
abandon them, it should step 
in and help.” 

 
provide drama 
classes 

7 eg. “Dramapedagogy should 
work in the schools, as it is a 
basic method for emotional 
education.” 

 
provide 
opportunities to play 

7 eg. “... PLAY is the only area, 
where emotions can roam 
free and then return to their 
own place.” 

 
provide 
opportunities to 
share feelings 
(“discussing circle”) 

5 eg. “There could be a 
“discussing circle” in the 
beginning of the day.” 

 
provide artistic 
programs 

4 eg. “...singing, choirs are 
good, when it is not focused on 
performance.” 

 
promote non-violent 
communication 

3 eg. “I started a non-violence 
program...” 

 
provide space for 
relaxation/autogenic 
training 

3 eg. “Some teachers have 
relaxation-sessions during a 
class.” 

 
provide school-
psychologists 

2 eg. “There should be a school 
psychologist in every school.” 

 2 eg. “There are some fun social 
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have “social study 
groups”  

competitions, for example how 
to care about babies, how to 
revive babies. They are 
connected to a study group, 
once a week.” 

 
reward good 
behaviour (eg. with 
“token-method”) 

2 eg. “I started the token-method 
– it is basically behaviour-
therapy. The feedbacks are 
good.” 

 
 

provide 
opportunities for 
children to work  

 
 
2 

 
 
eg. “It would be also good if 
they could experience work. 
Like in a school-garden.” 

 
introduce the 
“happiness 
program” 

2 eg. “We have two classes now, 
who take part in the Happiness 
Program.”  
(note: This is a program worked 
out by a Hungarian 
psychologist, based on positive 
psychology, aiming for personal 
development and the ability to 
have a positive attitude) 

 
 
 
 

EARLY 
SCHOOL 
LEAVING 

 
Main 

Factors 
 

not feeling well at 
school 

10 eg. “…and then he/she won’t 
feel well there, is interested in 
other things and it’s not a 
miracle that he/she will say ‘I 
had enough’.” 

 
neglected children - 
lack of 
resilience/coping 
skills 

9 eg. “Or if you are too rich and 
your parents don’t care about 
you. Or if you are too poor and 
your parents don’t care about 
you.” 

 
non-supportive 
family 

8 eg. “It is really important to 
have the cooperation of the 
family, if they want their child 
to go to school or not.” 

not being able to 
perform well 
academically 

6 eg. “Many can’t perform well 
enough, they have to repeat the 
class three times in a row…” 
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the young person 
has to start working 
to provide for 
himself/help out the 
family 

6 eg. “There was also some, who 
didn’t go to school because 
they had a big family with lots 
of children, and he had to take 
care of the younger siblings.” 

 
behaviour problems 
– the school casts 
off the students 

5 eg. “One student told me, that 
when he was in 7th class he 
was kicked out of the school 
because of behaviour 
problems.” 

 
early pregnancy 

4 eg. “And she gets pregnant, 
but until 16 it is compulsory to 
stay in school, but after that she 
becomes a private students, 
but she doesn’t study at home. 
Then she either shows up for 
the exams or not.” 

 
family/social class 
is hostile towards 
the educational 
system 

4 “The problem is that their social 
class may exclude those who 
are studying. … They live by 
different rules, different 
expectations, which we don’t 
understand, don’t know.” 
(note: talking about some 
Roma families) 

 
 

negative effects of 
street gangs / peer 
pressure / drugs 

 
 
3 

 
 
eg. “There were some who 
thought it’s not worth going to 
the class and ‘ganged’ 
outside. Then it changed to not 
going to school at all.” 

 
parents themselves 
are under educated 
– they can’t help 
their children 

3 eg. “The parents themselves 
don’t understand the tasks 
and therefore can’t help their 
kids with the homework for 
example.” 

 
children are spoiled 
– lack of self-control 
and motivation 

2 eg. “And there are those with 
no self-control and is 
unmotivated.” 
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compulsory 
education is only 
until 16 years old 

2 eg. “If he/she reaches 16 and 
leaves.” 

lack of proper social 
care system 

2 eg. “There is not a system 
them would hold them, a 
network around them. If there 
are no parents, then it is really 
difficult.” 

 
prostitution 

1 “That is the area’s biggest 
Roma-ghetto. There is a social 
class there, where for example 
the girls are taken already at 
primary school to the Fóti road. 
… And when the teacher asks 
where is she, they answer ‘You 
know, she is working at the Fóti 
road’…” 

 
Link 

between 
Early 

School 
Leaving & 
Emotional 
Education 

 

there is a clear link 
between the two, 
EE definitely helps 
the ESL-problem 

7 eg. “I think this is one of the 
most important base. We 
need emotions so that we can 
have motivation, have 
learning.”  

 
EE doesn’t help the 
ESL-problem itself, 
as without the 
family’s support 
there is no real 
change 

3 eg. “ If emotional education 
works well in school, nothing 
will change just because of 
that. If he/she is not well at 
home, then it doesn’t matter.” 

 
if the school is a 
great place to be 
(the atmosphere is 
safe and loving), it 
is a motivation to go 
there as it is 

4 eg. “The child should feel well 
at the school. Because then 
he/she will want to be there – 
this is the most important thing. 
… There need to be love. And 
he/she will try to perform better, 
because it is good there, 
because he/she is loved. 
He/she will prefer to be there. 
… And then there will be a 
subject he/she will love, and 
then can go to competitions 
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and then comes the reward.” 

 
learning to manage 
frustration/negative 
emotions can help 
the student’s 
resilience with his 
other problems 

1 “If he/she learns to step out 
from a situation – to handle 
frustration – they can learn 
more effective coping 
strategies. To make them 
aware of their emotions and to 
handle them is very important, 
so they won’t just escape from 
a situation.” 

 
if the child is 
attached to the 
teacher, it will 
motivate him to go 
to school 

1 “Many times it is the teacher 
itself to whom the children 
are attached to. There are 
some old students, who still 
come back sometimes to talk to 
me.” 

 
Solutions 

 

provide basic 
emotional skills 

 

10 eg. “Where there is a good 
basic emotional socialization, 
there the system holds the 
child.” 

 
provide a safe 
atmosphere in the 
school 

10 eg. “The point is not to directly 
develop emotional intelligence 
but to create such an 
emotionally secure 
atmosphere, where the child 
experiences acceptance and 
learns that he/she has to 
accept others as well.” 

 
cooperate with the 
family 

9 eg. “What the school can do is 
to work together closely with 
the family.” 

 
person-centered 
approach, personal 
attention to each 
child 

7 eg. “It is important to find the 
key to each child, the area 
someone finds important. 
He/she has to experience that 
others pay attention to him/her, 
support him/her, and he/she 
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won’t leave.” 

 
provide the sense 
of achievement for 
children 

7 eg. “It (the school) should 
provide them a sense of 
achievement, which are 
relevant to their life. They 
shouldn’t learn only abstract 
things all the time. Many of 
them don’t have any sense of 
achievement at all.” 

 
teach relevant and 
meaningful things 
(as opposed to un-
useful data) 

6 

 
system-level 
changes (political, 
social, curriculum) 

6 eg. “I don’t know. Maybe on 
the governmental level, with 
different policies.” 
“What I think would be ideal is a 
very strong social 
cooperation.” 

 
provide supervision 
to the staff 

3 eg. “…and there is a 
supervisor, or a coach, so if 
they have some difficulties, 
they can ventilate. Then the 
bad things won’t stack up, they 
won’t have to hold back so 
many things and it deosn’t ends 
up on the students. They won’t 
burn out so soon, or maybe not 
at all. They are able to change, 
themselves, again and again.” 

 
consistent values 
among the 
teachers, congruent 
staff 

3 eg. “Being consistent. … There 
should be strong 
communication inside the 
staff, the staff should be 
unified. This would help.”  

 
introduce 
gamification and 
play to the teaching 
process 

3 eg. “There could be 
gamification as well. It’s 
similar to the token-method, but 
there are also development-
levels.” 

 
provide mentors 

2 eg. “Have mentors. Not only to 
the students, but to teachers as 
well.” 
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improve the 
prestige of teachers 

2 eg. “As long as not only the 
“bests” can get into the teacher-
training, it will be difficult to 
change the whole educational 
system. … We know, what an 
important role teachers have in 
this. … teachers having 
prestige… would be very 
important to change it.” 

 
take back social 
support if the child 
doesn’t go to school 

2 eg. “I would take back their 
social (financial) support, 
because then they would be 
forced to work.” 

 
improve the 
organizational 
culture in schools 

2 eg. “The child will feel, that they 
are being taken apart – if it is 
not clear in the organizational 
culture, how things should 
go.” 

 
changing the 
assessment system 
(eg. have %-
assessment istead 
of marks) 

2 eg. “I think assessing by 
percentage is better then 
marks.” 

 
have school 
psychologists in 
every school 

2 eg. “If there was a 
psychologist in every school.” 

 
have a pedagogical 
assistant in every 
school 

2 eg. “It would also help very 
much, in every class, next to 
the teacher, there was a 
pedagogical assistant.” 

 
provide free food to 
children (as many 
of them are starving 
and it could be a 
motivation at least) 

2 eg. “At our school there are 
many children who are starving. 
… If they could have good, free 
food three times a day, it 
would be a great motivation.” 

 
involve many young 
adults in the staff 

1 “There could be one or two 
volunteers every afternoon. 
The children would see nice, 
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(eg. as volunteers) 
who is close to the 
students in age and 
can provide a good 
role-model 

cool young people.” 
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